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Abstract
Research has provided us with information that textbooks are not free from bias.
Textbooks are subject to a variety of influences such as the background, beliefs and motivations
of the authors of primary sources, secondary sources, and analyses of sources. They are also
subject to influences by large consumer groups as well as political and interest groups who
finance the textbook market. Due to these influences, it is important for teachers to understand
that textbooks are not free from bias, and if they do not do so already, they should supplement
their students’ learning with primary and secondary sources beyond the textbook in order to
provide for a more balanced understanding of United States history.
This thesis explores the change in United States history textbooks in regards to the
American Revolution by reviewing five topics and events: the Boston Massacre, the Boston Tea
Party, the Declaration of Independence, the role of women, and the role of blacks. This research
was conducted using five different United States history textbooks: one from 1926, 1952, 1967,
1993, and 2007. This thesis discovered that significant changes exists with regards to these five
topics or events over the time period investigated both in the amount of information as well as
the type, order and details of information provided. The findings indicate the importance for
teachers to supplement student learning with additional sources, and potentially have state
education departments create a wide variety of resources of primary and secondary sources for
teachers.
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Chapter 1: Introduction
Overview
This chapter identifies the problem statement that will guide the literature review and the
research. In addition, it informs the reader of the importance of the topic and the research
conducted as well as identifies the background behind the topic. Following, this section will
identify the basic research questions as well as the research design and the data collection
process. The final portion of this chapter directs the reader to the necessary definitions as well as
the limitations and delimitations of this study.
Problem Statement
The variety of causes for change to historical reporting and historical textbooks over time
make it imperative that history teachers who may not already do so, supplement learning using a
variety of sources with a variety of perspectives in order to allow students to generate their own
understanding and opinion of historical events. History is not free from opinion. History is
written by people and is often subject to their interpretation of the events that have unfolded
before them. “History is written by the victors…and historical writing, consequently, is an
ideological weapon” (White, 2008, p. 1). This article shows that history is often adapted to
match the values of the dominant group. In addition, our understanding of historical events
change over time as new information about events become available including sources from
other people and groups from the opposite side of an event, opinion, or perspective. Primary
documents in history are written by individuals and groups and are therefore subject to their
opinion. In addition, sources are interpreted by individuals based on the current information
available on those events. Therefore, it is not surprising that history is subjective and our
understanding of it changes over time.
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History is often taught through history textbooks which are affected by changes in
primary and secondary sources as well as the current ideological and political beliefs. Textbook
publishing companies are for-profit companies whose content is affected by major financial
contributors such as political groups, interest groups and major state purchasers such as Texas
and California state boards of education. Many textbook companies try avoiding conflict in
order to appease larger purchasing groups. Ravitch (2003) argues that “as long as there have
been textbooks, publishers have tried to avoid violating the taboos of regional, religious, racial,
ethnic, or economic groups” (p. 150). These changes to textbooks based on ideology and politics
include omitting and or editing certain material that may be offensive to one group or that does
not fit with a contributor’s or purchaser’s opinions.
Knowledge of the variance in the presentation of historical events based on the values of
the time period as well as the values of the dominant group and other influential sources will
increase teachers understanding for the need to supplement history courses with additional
primary and secondary sources beyond the textbook if they do not do so already.
Importance of the Problem and Rationale for the Study
Textbooks change over time to match the dominant beliefs of the moment; a study should be
completed to indentify this for the following primary reasons:
1. Textbooks change the interpretation of historical events as available information
surrounding those historical events changes.
2. Textbooks also change to adapt to different groups’ perspectives and opinions. “Often a
political instrument, the textbook is the subject of more debate and financing than any
other teaching tool” (Callison, 2003, p. 31). Many different groups fund the textbook
publishing process and many other potential buyers use persuasion in the publishing

10

process to influence the content. “Primary sources are edited to support one perspective
when the reader who finds the full text discovers that the textbook has been misleading
through selective editing” (Callison, 2003, p. 32). If publishers and editors of textbooks
edit parts of primary documents that are to appear in the textbook, and a teacher does not
supplement learning with additional sources beyond that textbook, then students are can
be led to a specific conclusion that may be aligned with the agendas of dominant and
other influential groups and they could be none the wiser.
3. Sewall (2005) explains that the textbook market is difficult to enter because of financial
and other barriers. The market used to be filled with competing companies; however,
over time the market has favored four major textbook companies who have bought out
other, smaller, competitors.
4. Lastly, these textbook companies are for profit and tend to be easily persuaded by the
large markets including Texas, California, and Florida, where the state selects the
textbooks and they are used in all districts.
For these reasons, textbooks have come to reflect certain perspectives and ideologies. (Sewall,
2005).
Another reason why a study should be completed to show how textbooks change over
time is the importance of history education for student development. Through the study of
history, students become more aware of themselves as individuals and as part of different groups.
According to Gagnon (1988), history helps students “to understand themselves and ‘otherness,’
by learning how they resemble and how they differ from other people, over time and space” (p.
44). When students examine individuals and societies throughout time, they are more likely to
develop a better understanding of who they are themselves. If teachers do not use a variety of
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sources to provide information to their students, and the information those students learn from
has been edited and adapted to meet the perspectives of present day dominant groups, the
historical comparisons become much less valuable, and perhaps even silenced.
History also teaches students ethics - the ability to judge right from wrong. History
presents the idea that good judgment is “essential for good citizenship…promote(s) national
identity and loyalty” (Stearns, 2008, para. 14). As adults, students are expected and needed to
participate in the world at a local, national, and global level. History gives examples of human
behaviors and consequences for those behaviors throughout time. If the presentation of historical
information increasingly aligns with the preferences of dominant groups, and teachers do not
present students with a variety of other sources, the identification of “proper“ citizenship may be
defined for students rather allowing them to develop their own assessment about good
citizenship. The ability for textbook publishers to adapt to current ideologies and political
beliefs so easily as well as the importance of history education in the lives of students provides
the platform for the significance of this study.
Background of the Problem
Textbook publishing companies are influenced by dominant ideologies and political
groups which contribute to ethnocentrism, the idea that one’s own group or culture is better or
more important than others (“Ethnocentrism”, n.d.). As far back as the 1920s, historians such as
Spangler (1926) argued that history is widely Euro-centric and that the division of world history
and terminology given to it is meaningless and does not help us truly understand the past.
Spangler’s argument is that history textbooks are written from a European stand point and
therefore do not accurately represent history. Often, textbook publishers are unaware of the bias
they perpetuate. Sasha Yakovleff (2007) points to a battle during the Korean War between the
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United States and North Korea that is treated differently in American textbooks than it is in
North Korean textbooks. The battle of Heartbreak Ridge is taught to American children as an
American victory whereas in North Korea it is taught as a North Korean win. (p. 118). The
interpretation of this historical event is different in history textbooks in the United States as
compared to North Korea because it is dependent upon each nation’s definition of a battlefield
"win." The author identifies several reasons why textbooks may interpret events differently
which include cultural pride, language, and identification of definitions. National pride or
political ideology could lead a country to represent a historical event in its textbooks in a way
most favorable to it. Despite the fact that a single event took place with a single outcome, it is
represented differently in different countries' textbooks. Also, depending upon the differences in
language, events can be represented differently. If a culture defines terms differently, it can be
said that the same event had different outcomes. A victory in a battle can be defined as the
gaining of land, destruction of weapons, less loss of life, and so forth.
Another reason why textbooks can represent the same material differently is because of
author bias. Shapiro (2007) points out, that when authors set out to write a textbook, they often
have preconceived notions. Also, the author might be attempting to “get published, impress
colleagues, get media coverage and so on” (Shapiro, 2007, p. 167). Thus, the author, when
writing a textbook, may have ulterior motives in mind. Rather than presenting facts and works,
either consciously or sub-consciously, without biases in mind, countries’ pride, language, and
definitions as well as author’s biases may cause textbooks to be prejudiced.
The selective editing of information in textbooks can also be a cause for bias and can be
seen throughout the history of textbooks. For example, a study of textbooks published in the
1950s concluded that none of the textbooks reviewed gave an accurate and thorough depiction of
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minorities – e.g., Jews, blacks, European immigrants, Hispanics, and Asians (Garcia, 1993).
Garcia identified historical editing of cultural groups' contributions to conform to the dominate
group’s beliefs of superiority at the time. The study also showed that the volume of material
devoted to minorities was extremely limited, and that when a minority was portrayed, it was
often in stereotypical, derogatory, and even negative lights. This too often reflected the
sentiments of the dominate group of the time which was white, middle class, men. Garcia (1993)
showed how the editing of textbooks can be used by the dominate groups to maintain a social
status quo for themselves and minorities. In Chapter 2, additional sources will be presented that
show the use of textbooks as a method for presenting the agendas of dominant groups to
students.
Turner and Dewar’s 1973 study has contributed to the belief that minorities are underrepresented in history textbooks (cited in Garcia, 1993). The researchers determined that blacks
were almost completely absent from historical accounts of the period from reconstruction
through to post-WWII and prior to 1985. “Altogether too many textbooks either omit black
people and other minorities, or give them a role of secondary and lesser significance”
(Rosenberg, 1972, p. 141). Often, the dominant group perpetuates its own history. The editing
by the textbook companies to meet and maintain the dominate belief system leads to potentially
greater profits. Textbooks in the past, regardless of subject area, would omit and misrepresent
minority populations. During the 1960s and 1970s there was a push in world history to
encourage a less ethnocentric study of world events and create a global history as opposed to a
western based history. Despite this push, several of the studies from the era show that within the
United States, most textbooks including economic, mathematics, and history textbooks failed to
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represent minorities accurately and thus contributed to an air of superiority in the dominant
culture (Rosenberg, 1972).
Almost 50 years have passed since the push in the 1960s and 1970s for more globalized
history and less ethnocentrism in world history courses; however, when reviewing present day
textbooks, it is apparent that many still harbor ethnocentric ideals. Garcia (1993), Morgan
(2010), Ndura (2004), and Rosenberg (1972) states that minorities are often misrepresented in
current American textbooks. Regardless as to whether more Middle Eastern events are included
in world history, if Arabs are being misrepresented, the wrong message is being taught and
ethnocentrism still exists. Ethnocentrism is displayed in both the volume of space dedicated to a
particular culture and in the way the culture is represented. According to Morgan (2010), two of
the major flaws in American textbooks are conflation and essentializing. “Conflation occurs
when terms that are considered distinct by Arab scholars are used interchangeably by textbook
authors” and “essentializing occurs when Arabs are perceived as one group without confirming
the diversity within the group” (p. 34). These phenomena in textbooks give a clearer
understanding of two ways in which cultures can be misrepresented. If the material being
presented on any cultural group and civilization contains conflation and essentialization, then an
adequate representation of the culture is not being taught and therefore, is another form of
ethnocentrism.
Other studies, such as the ones that follow, have also shown that not only are minorities
often misrepresented, sometimes they are not represented at all. Omitting certain groups from
textbooks is another way to continue the enculturation of ethnocentrism. In a study completed
by Ashley and Jarret-Kiemski (1999), the authors examined several textbooks “for any bias or
the fostering of misunderstanding” (p. 49). This study attempted to determine the amount of
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space dedicated to different American cultures. They found that in all of the textbooks
examined, of the limited minority entries, 54% were dedicated to African Americans, 24% to
Latinos, and 11% to Asian Americans and Native Americans (Ashley & Jarret-Kiemski 1999, p.
51). It is clear that not only is there an under-representation of minorities, but that different
minorities are even more under-represented in American textbooks than others. The omission of
certain minorities from textbooks breeds ethnocentrism which reinforces and influences the
presence of the already dominant culture while contributing to the further marginalization of the
minority cultures.
The biases that exist in modern textbooks in United States not only show prejudice
against minority cultures and ethnicities, but also against other minority groups such as women.
Women have been traditionally excluded or misrepresented in world history textbooks. In
Ndura’s (2004) study, six different types of gender biases were found including stereotyping,
invisibility, and unreality (pp. 146-148). Ndura’s study focused specifically on English Second
Language textbooks and how the misrepresentation of women contributed to minority women
undervaluing themselves. The stereotyping and misrepresentation of women are not new to
textbooks, especially history textbooks. However, it is another case where ethnocentrism is
continued through the education of the nation’s youth in the form of textbooks.
Textbooks continue to maintain views that are western based and contribute to the control
and authority of the dominant culture. Over the past several decades, world history textbooks
have become more globalized and less western and Eurocentric. According to Frank (1991), a
historian of the 20th century, the whole is greater than the sum of its parts. He clarifies, “world
history should be a reflection and representation of the full diversity of human experience and
development, which far exceeds the limited and limiting recent bounds of the ‘west’” (p. 1).
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However, even textbook evaluations from today show that a more accurate representation of
world history has not yet been achieved. In Marino’s (2011) study, five textbooks were
analyzed. They were chosen because they represented 80% of the current textbook market. In
the analysis, “between 55 and 60 percent of the coverage is dedicated to the study of Europe”
(Marino, 2011, p. 436). With the majority of information being dedicated to Europe, this leaves
only 40-45% of textbooks’ content to focus on the rest of the world. Although Europe does not
account for the majority of the population, it still maintains the majority of space in world history
textbooks. Marino (2011) explains that the space provided to non-European cultures is not
indicative of a global history. “The texts themselves often accorded non-Western cultures with
inferior status whereby their destinies and histories were shaped and molded by the actions of
European nations” (p. 423). This study indicates that world history texts not only devote more
space to content on western cultures, but that when other cultures are presented, they are often
treated as reliant on western culture events.
In another study where a teacher analyzed a social studies textbook to be used in his
district, he found that the “textbook did not mention racism or anti-Semitism, barely mentioned
discrimination, and didn’t point out that any United States’ presidents had been slave owners”
(Alter, 2009, p. 72). Alter argued that these were major aspects of US and world history, and
necessary to understanding history; however, they were completely omitted from the text he
analyzed. The omission of these topics was addressed with the publisher who stated that the
“teachers they surveyed did not want to teach about racism” (Alter, 2009, p. 73). The publisher
also declared that urban youth experience racism and therefore it did not need to be addressed in
the text.
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Textbooks have been found both historically and in the present to contain information
that is swayed by the ideology of the dominant group, interest groups or major textbook
purchasers. If this practice continues, it will be important for history educators to be made aware
so that if they do not do so already, they can supplement their students’ education with additional
sources and documents. This will allow for the better education of students and lead to more
informed individuals.
Statement of Purpose
The main purpose of this research is to conduct an empirical study of the changes to
history textbooks to better inform history teachers of the need to integrate multiple sources into
the teaching of history if they do not already do so. Using only current popular textbooks leads
to a distorted historical view and does not allow students to develop their own opinions in
regards to history. By providing evidence of the major changes in textbooks, teachers will
become more aware of the ever growing need to supplement their teaching with full primary and
secondary source as well as to allow their students to learn to question the interpretations of
history presented in textbooks. It would be even more beneficial for the educational field if the
study led to the creation of a teacher resource that included a variety of resources for the teaching
of history. This study will be important for primary, secondary, and possibly even postsecondary educators in history and in other topics that present historical ideas and events.
Research Questions
This research will target the change in the interpretation of events in the past. It will
explore the answers to two main questions:
1. Does the volume of information provided on a specific historical event change over time?
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2. Does the description, interpretation, and depth of coverage of the topic sentences and
summaries in regards to specific events or topics change over time?
If either answer is found to be a yes, then the research will focus on two secondary questions:
3. What is the change in the volume of information provided?
4. What is the change in the description, interpretation, and depth of coverage on specific
topics and events?
This will force the researcher to compare the information provided on a topic from different
points in time – from the 1920s through the 2000s. The main topic that will be reviewed is the
Revolutionary War; within that period The Boston Massacre, the Boston Tea Party, the
Declaration of Independence, women, and blacks will be examined. This topic has been chosen
because the evidence available to United States’ textbooks following the event was greater than
an event that may have taken place outside of the United States. In addition, more than 100
years had passed since the event took place and the first textbook that was reviewed was
published; therefore there was a considerable amount of time in which primary and secondary
sources could surface on the topics and provide for greater understanding of the event. Finally,
the textbooks that were selected for review were sold as United States history textbooks during
the decade in which they were published. In addition, they were available for sale to the
researcher and they represent a wide range of decades between 1900 and 2010.
Design, Data Collection, and Analysis
The research will be conducted using major world history textbooks sold and employed
for instruction in the United States in five different decades from the 1900s -2000s. This will
equal five textbooks over a period of one hundred years, all from a different decade spanning
somewhere from 1900- 2010. The research will select specific historical events and ideas from
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the American Revolutionary War including discussion of The Boston Massacre, the Boston Tea
Party, the Declaration of Independence, women, and blacks. The researcher will locate the area
of the textbook that discusses the aforementioned events and will identify the volume of
information provided on the event based on the number of paragraphs present. This information
as well as the total number of paragraphs on the American Revolution in the textbook will be
gathered and entered into a spreadsheet. This is similar to the data collection method used in
Ashley & Jarratt Ziemski (1999) and Marino (2011). These paragraphs will then be used to
calculate the percentage of paragraphs on the American Revolution that were devoted to each
individual topic. Next, the researcher will identify the major topic sentences and summaries in
relation to the topics identified. The topic sentences and summaries will be identified and then
compared with the topic sentences and summaries for each additional textbook reviewed in
chronological order. Finally, it will be determined if there is a significant change in the main
topics presented. This method is known as historiography and has no particular data collection
instrument found in most disciplines; however, this approach has been used by Ashley & Jarratt
Ziemski (1999), Crawford (2003), Ogawa (2004), and Ward (2007).
Definitions of Terms
The following terms will be used for the purposes of this thesis. The definitions are
interpretations by the author of the definitions provided by the Merriam-Webster dictionary from
their online site www.merriam-webster.com/dictionary.
Anglo-American Values: Values that are traditionally tied to Anglo-Americans, who are
predominately of English and American decent. These values often are directly related to white
protestant Christian values.
Ethnocentrism: Belief in the superiority of one’s own ethnic group.
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Delimitations of Study
There are several delimitations of the study. The analysis is based on one major
historical event in United States History, the American Revolutionary War. The minor events
that are used are only a small portion of the American Revolutionary War and may not be an
accurate portrayal of the entirety of the war. The American Revolution, in turn, may not be an
accurate portrayal of United States history. Finally, the study of one event in historical textbooks
may not be an accurate representation of whether history textbooks change over time. The
narrow view of the study is only a snapshot in terms of history textbooks and thus must be
applied to all textbooks with great care.
The textbook studied varies from one publishing company and/or author to another and
therefore, the final amount of material presented as well as the difference in the scale
measurement represents the change from one time period to another in different texts and not
within the same publishing company or author; these results could vary slightly if the same
publisher was used for all decades within 100 years.
Limitations of the Study
There are a few limitations to the research. One limitation to the study is that
historiography is only one way of identifying summaries and topic sentences within literature
and may not be inclusive. History in and of itself allows for subjectivity of the author and
therefore using historiography may allow for some degree of subjectivity. This may lead to
conclusion and interpretation bias and subjectivity. However, while the author acknowledges
this possibility, she also presents the data and its analysis in an open and reasoned manner.
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Organization of the Thesis
The remainder of the thesis will be organized in the following manner. Chapter Two will
identify literature by authors who have identified similar issues with textbooks as primary
sources in education, the forces that drive history textbook content and the repercussions for the
influences on the textbook publishing process. It will include theories on the aforementioned
problem as well as a synthesis of previous research. Chapter Three will present the research
design, including the method used to collect data and the instruments used to analyze the data.
Chapter Four will include the results from the study and a detailed description of the findings.
Lastly, Chapter Five will present an analysis of this study, offer conclusions based on the
information presented in the data, and discuss what the findings indicate for the future. In
addition, it will identify recommendations for future studies and future practices of history
educators.
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Chapter 2: Literature Review
Overview
This chapter is devoted to reviewing literature of studies that have been completed that
describe the reason for the study as well as have similar research topics. It identifies how
textbooks are sometimes the primary source used to educate students. The chapter will then
review possible reasons for change in textbooks over time including sources for primary
documents as well as influences on the authors of primary documents and those who analyze
these documents. In addition, this chapter also reviews other possible reasons for change in
textbooks including consumer influences, political influence and interest group influences. It
ends by identifying what the outcomes for these changes often result in including ethnocentrism
and limitations on minorities.
Introduction
Textbooks can be the primary resource used by teachers to provide information to
students in United States courses. Textbooks change over time for a variety of reasons.
Teachers who do not supplement student learning with additional primary and secondary sources
outside the textbook may not be providing students with the best information in United States
history and thus leading to misinformation and misinterpretations by students. This chapter
addresses the historical interpretations and how they affect current textbook information
including primary sources, analysis of sources and available information. Secondly, this chapter
identifies how current publishing practices affect textbook content including how groups
influence textbook content. Finally this chapter addresses the outcomes of the influences on
textbooks. The changes in textbooks over time are linked with these three main ideas.
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Theoretical Framework
Textbooks change over time for a variety of reasons. The information provided in
textbook is a subjective analysis of historical events that is influenced by historians, the
publishing process, and additional groups. In addition, textbook companies are for-profit
companies who tailor information to meet consumers and funding sources’ opinions and values
(Sewall, 2005). This is a potential problem because dependent on the authors, publishing
companies, and a variety of other factors, students are presented with an adapted form of history
tailored to authors’, consumers’, and dominant groups’ opinions and beliefs (Callison, 2003;
Crawford, 2003; Marino, 2011; Yakovleff, 2007). If students were presented with a variety of
sources beyond the textbook, they may have a greater opportunity to make more informed
analytical judgments about history. Previous studies indicate that there are many influences that
affect material within textbooks (Juhel, 1996; Ravitch, 2003). This study attempts to show how
textbooks change over time as further proof that textbook publishers align content with dominant
opinions of consumers and funding sources, and that students’ education should be supplemented
with additional sources. This would allow students to create their own judgment about history
and historical events.
Textbooks as a Primary Source of Education
Textbooks are used by most teachers in the United States and some do not supplement
the information with sources beyond the textbook. Often the major source of information
presented to students, textbooks have a considerable impact on what students learn. Down (cited
in Crawford, 2003) “claims that textbooks, for better or worse, dominate what students learn.
They set the curriculum, and often the facts learned…The public regards textbooks as
authoritative, accurate and necessary” (p. 108). Teachers use textbooks to guide the curriculum
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and lessons they present to students throughout the year. Ogawa (2004) indicates that “many
teachers persist in using history textbooks as their primary instructional tool in their classrooms”
(p. 35). This statement is supported by additional research from Allen and Stevens , Paxton as
well as Tyson &Woodward (all cited in Ogawa, 2004). Likewise, Cruz (1994) identifies
textbooks as the primary resource for teacher in the United States. If, in fact, textbooks are the
primary source of information for student learning in United States history courses, then it is
important for teachers to understand the limitations of textbooks and the importance of
supplementing sources for students’ education.
Sources That Affect History Textbooks
Primary sources in history. According to Merriam-Webster (2014) online dictionary,
history is a “tale, story”. Often a tale or a story changes as different people tell it. Two people
who witness the same event will often describe the event very differently. For example,
according to Juhel (1996), many textbooks have a “lack of American Indian perspectives in the
textbooks, noting that White historians dismiss Native oral sources as unreliable but use White
oral sources, and that not only are Native primary sources absent, but different views of the
issues are not presented”(p. 1). Her claim is that native primary accounts would provide for a
much different presentation of Native Americans in history textbooks. In addition, a study by
Crawford (2003) identifies that history textbooks in the United States teach the end of WWII
very differently than Japanese history textbooks. This is partially due to the primary sources
used by each nation’s textbooks to portray the events ending WWII. History is based on
accounts by people. When an event in history took place, people who were involved in the event
would verbally communicate their story or eventually write their story. These accounts of the
event are influenced by persons’ social and cultural background, their role in the event, their
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ideology and beliefs. Due to the subjectivity of these accounts, primary sources and history itself
are often subjective. Historical analysis based on primary documents may differ depending on
what primary documents are used in the analysis. This causes most historical sources to maintain
some form of bias.
Analysis of Sources in History
History books are made up of a combination of primary documents, secondary sources
and analysis of these documents. These analyses are done by individuals. Individual analyses of
primary documents are subject to the same predisposition as primary documents. Those who
assess primary documents are influenced by their background, their beliefs and ideologies, their
role in the event, their upbringing and more. Shapiro (2007) points out, that when author sets out
to write a textbook, they often have preconceived notions. Also, authors might be attempting to
“get published, impress colleagues, get media coverage and so on” (Shapiro, 2007, p. 167).
When writing a textbook, authors may have ulterior motives in mind beyond just presenting facts
and works which can lead to additional pressures to “interpret” history. Furthermore, countries’
pride, language, and definitions as well as authors’ biases may cause textbooks to be prejudiced;
however, there are many other reasons for prejudice in textbooks. These individual influences
can create differences in the historical analysis of an event from one person to another. This
creates discrepancies within historical accounts and allows room for interpretation. Depending
upon where authors and editors acquire primary and secondary information, the tone, portrayal
and information that goes into textbooks may be influenced. Yakovleff (2007) points to a battle
during the Korean War between the United States and North Korea that is treated differently in
American textbooks than it is in Korean textbooks. The battle of Heartbreak Ridge is taught to
American children as an American victory whereas in North Korea it is taught as a North Korean
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win (p. 118). The interpretation of this historical event is different in history textbooks in the
United States as compared to North Korea because it is dependent upon each nation’s definition
of a battlefield "win." The author identifies several reasons why textbooks may interpret events
differently which include cultural pride, language, and identification of definitions.
Available Information for History
In addition to the personal influences of primary and secondary sources by the people
who write them, there are also influences that are caused by the available information. As time
passes, primary sources as well as physical material from events can be lost. Historians will use
all of the information they have available to them in order to present the best analysis of history
that they can. When new information is found in regards to an event, person, subject, nation, and
so forth, then a new analysis can be completed which may be contradictory to the initial analysis.
Mcpherson (2003) notes that “History is a continuing dialogue between the present and the past.
Interpretations of the past are subject to change in response to new evidence, new questions
asked of the evidence, new perspectives gained by the passage of time” (para. 2). Editors and
publishers use these analyses in order to develop their textbooks.
Publishing Practices
Major consumers of textbooks. Textbook editors are one of the primary reasons that
textbooks change over time. Since publishing companies are for-profit, they adjust to the needs
of their major consumers. Sewall (2005) notes that “according to the Association of American
Publishers, twenty-two states hold adoptions to publish a prescribed list and make textbooks
eligible for state funding” (p. 13). This means that in some states such as Texas and California,
the state board of education adopts a mandated textbook for the entire state making these states
the major consumers of textbooks. Texas alone accounts for 10% of all textbook sales in the
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United States (Sewall, 2005). These two states therefore drive textbook content. In order to
ensure that states purchase their textbooks, publishing companies try to adhere to the interests of
the majority and dominant groups by de-emphasizing certain topics as required.
Publishers are attached to frameworks such as the Texas Essential Knowledge and Skills
(TEKS). Texas law mandates this scope and sequence framework as the basis of the
state's curriculum and thus textbook content. If the TEKS specifically mentions South
Africa’s Desmond Tutu, for example, as it did in 2001, it is assured that Desmond Tutu
will obtain a prominent position in new editions. (Sewall, 2005, p. 12)
If one of the major state consumers has specific standards, then textbook publishers attempt to
align their books with those standards.
In 2010, the Texas State Board of Education (TSBE), requested rewrites to major
textbooks to meet certain values. Textbook publishing companies are apt to comply with their
requests to help ensure their adoption as the state textbook and thereby increase profits. The
TSBE adopts a single textbook to be used by all Texas public schools and its 4.8 million
children. In one review, the TSBE requested that a picture of a woman holding a briefcase be
replaced with a women cooking at home because it was more in line with traditional family
values (Dossey, 2011). Other small changes requested by the TSBE included the changing of the
word “democracy” to “constitutional republic” when describing the United States government.
The TSBE almost requested that Thomas Jefferson’s writings be removed from the sections on
writings that influenced the Revolution. Eventually, the TSBE agreed to have his writings
included, but that the textbook company should not emphasize the idea of separation of church
and state and to indicate that this language is not in the constitution (Doessey, 2011). In
addition to some of the specific requests, they also made general requests. The TSBE “claimed
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that history textbooks excessively emphasize cruelty to slaves and that the coverage of slavery,
civil rights struggles, and discrimination was unpatriotic and unchristian (Dossey, 2011, p. 203).
The TSBE argued that focus on negative events in the past is unpatriotic and disrespectful.
The textbook market is a for-profit market, and therefore in order to guarantee greater
profit, companies attempt to align with popular beliefs and current political trends. Ravitch
(2003) addresses research by Weathersby who “studied censorship in twenty-two high school
literary anthologies adopted by Tennessee. She found that the publishers had practiced ‘silent
editing’ to placate state education officials and avoid potential controversy. ‘The publishers
omitted and revised objectionable material’”(p. 151). This editing of material allows for the
greater likelihood of being adopted by a state consumer or receiving financial funding from a
government or private organization. The omission of material or change of primary or secondary
sources to make the topic less objectionable makes the textbook more likely to be approved by
major state consumers and individual schools. Ravitch (2003) argues that “as long as there have
been textbooks, publishers have tried to avoid violating the taboos of regional, religious, racial,
ethnic, or economic groups” (p. 150). If textbook publishers adopt the beliefs of the dominant
groups as well eliminate controversial material or opinions, they will more likely sell greater
numbers of textbooks, and thus produce a greater profit.
Political opinion and interest groups in textbooks. Political groups also influence the
material within textbooks because major political or interest groups finance textbook companies.
If the textbook aligns material with certain groups’ beliefs and opinions, they are more likely to
receive funding. “Often a political instrument, the textbook is the subject of more debate and
financing than any other teaching tool” (Callison, 2003, p. 31).
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State education officials determine the approved content for textbook companies to use.
Sometimes the editing is done to remove things that students’ parents and guardians might find
offensive, to omit “R rated” language, or to provide for a more cohesive image with the
dominant group involved in the process of editing textbooks. (Ravitch, 2003). This editing is
intended to create textbooks that fit popular beliefs and demands. In addition “political activists
who are not historians exert great pressure to add themes and lessons to textbooks. They want
favorable treatment and expanded coverage for their group or cause” (Sewall, 2005, p. 19).
Individuals and groups determine the content to be included in textbooks through rationalizing
away the importance of certain information or need for students to understand particular
concepts and events.
Teacher preference in textbooks. In another study where a teacher analyzed a social
studies textbook to be used in his district, he found that the “textbook did not mention racism or
anti-Semitism, barely mentioned discrimination, and didn’t point out that any US presidents had
been slave owners” (Alter, 2009, p. 72). Alter argued that these were major aspects of US and
world history, and necessary to understanding history; however, they were completely omitted
from the text he analyzed.

The omission of these topics was addressed with the publisher who

stated that the “teachers they surveyed did not want to teach about racism” (Alter, 2009, p. 73).
Textbook publishing companies want to ensure that their textbooks are purchased and therefore
they take surveys and monitor popular opinion to attempt to appease educators. “Often, market
research was undertaken, and portions of the text were piloted. Authors worked with experienced
editors in evaluating this research, and marketing personnel studied textbook programs, as they
were developed to interpret likely acceptance by teachers” (Watt, 2007, p. 12). Textbooks
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companies determine what consumers prefer in order to also align textbooks with popular
opinion and beliefs as to increase their potential sales.
Outcomes of Influences on Textbooks
Ethnocentrism in textbooks. Many textbooks maintain ethnocentric beliefs as well as
use ethnocentric documents as support. As far back as the 1920s, historians such as Spangler
(1926) argued that history is widely Euro-centric and that the division of world history and
terminology given to it is meaningless and does not help us truly understand the past. Spangler’s
argument is that history textbooks are written from a European perspective and therefore are but
one interpretation of history.
Often, textbook publishers are unaware of the biases they perpetuate. In Marino’s (2011)
study, five world history textbooks were analyzed. They were chosen because they represented
80% of the current textbook market. In the analysis, “between 55 and 60 percent of the coverage
is dedicated to the study of Europe” (Marino, 2011, p. 436). With the majority of information
being dedicated to Europe, this leaves only 40-45% of the textbooks’ content to focus on the rest
of the world. Although Europe does not account for the majority of the population, it still
maintains the majority of space in world history textbooks. Marino (2011) explains that the
space provided to non-European cultures is not indicative of a global history. “The texts
themselves often accorded non-Western cultures with inferior status whereby their destinies and
histories were shaped and molded by the actions of European nations” (p. 423). This study
indicates that world history texts not only devote more space to content on western cultures, but
that when other cultures are presented, they are often treated as reliant on western culture events.
In addition, the European history which dominates United States history textbooks would
influence the primary documents and other sources use and perpetuate a limited view of history.
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“American history classes and textbooks have traditionally been the mere reflection of our past
as it is perceived by the Christian white male elite which controls the political and academic life
of the country” (Juhel, 1996, p. 1).
Crawford (2003) identified an article written in the British Guardian newspaper that
clarifies why textbooks maintain an ethnocentric point of view:
The Guardian newspaper carried a report that the curriculum of Lake County, Florida can
only consider other nations and cultures within the context of explaining that Americans
are “... unquestioningly superior to other nations ... now or at any other time in history.”
This was justified by a Board of Education member as being necessary for children who
“If they felt our land was inferior or equal to others, would have no motive to go to war
and defend our country.” (p. 109)
Ethnocentric material and a stance that one’s own country is superior is claimed to be important
in order to encourage support for America as well as develop potential soldiers to fight in war
and defend the United States.
Limitations to minorities. The influence of ethnocentrism on textbook content
specifically influences minorities. A study of textbooks published in the 1950s concludes that
none of the textbooks reviewed give an accurate and thorough depiction of minorities – e.g.,
Jews, blacks, European immigrants, Hispanics, and Asians (Garcia, 1993). Garcia identified
historical editing of cultural groups' contributions to conform to the dominant groups’ beliefs of
superiority at the time. Garcia’s (1993) study also showed that the amount of material devoted to
minorities is extremely limited, and that when a minority is portrayed it is often in a stereotypical
and derogatory light. This reflected the ideals of the dominant group of the time which was
white, middle class, men.
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In a study completed by Ashley & Jarret-Ziemski (1999), the authors examined several
textbooks “for any bias or the fostering of misunderstanding” (p. 49). This study attempted to
determine the amount of space dedicated to different American cultures. They found that in all
of the textbooks examined, of the limited minority entries, 54% were dedicated to African
Americas, 24% to Latinos, and 11% to Asian Americans and Native Americans (Jarret-Kiemski
& Jarret-Kiemski 1999, p. 51). It is clear that not only is there an under-representation of
minorities, but that different minorities are even more under-represented in American textbooks
than others. The omission of certain minorities from textbooks can breed ethnocentrism which
reinforces and influences the presence of the already dominant culture while contributing to the
further marginalization of the minority cultures.
These white Christian male elite stances often cause the reduction in the amount of space
allocated to minorities and major events that are specifically relevant to the history of minorities.
Juhel (1996) “finds that European perspectives regarding Native American history fall into
classifications such as the hierarchy of civilizations, savages, generic or acquiescent Indians,
manifest destiny of Euro-American colonists, barrier to progress, and the minimal effects of
colonization” (p. i). Native American histories are limited due to the Eurocentric values
perpetuated in United States history textbooks.
In addition to Native Americans, other groups have been marginalized. Morgan (2010)
states that Arabs are often misrepresented in current American textbooks as uncivilized and
backward.
Al-Hazza and Lucking (2007) explain that many Americans mistakenly believe that they
(Arabs) are poor and uneducated…Al-Hazza and Lucking (2007) cite statistics on college
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graduates to point out that when compared to all Americans, Arab Americans hold more
college degrees and have a higher median annual income. (Morgan, 2010, p. 32).
Regardless as to whether we include more Middle Eastern events in world history, if Arabs are
being misrepresented, the wrong message is being taught and ethnocentrism still exists. For
example, Ogawa (2004) completed a study that identified the limitations on the history of
Japanese internment camps in the United States during WWII in United States history textbooks.
“Most of the textbooks surveyed in this study still don’t provide sufficient information about
early Japanese immigration” (p. 42). This is another example of how non-white, Christian, male,
elites’ histories are limited or omitted from textbooks. Ogawa (2004) indicate that his “findings
also suggest that several textbooks fail to develop students’ critical-thinking skills and critical
knowledge about citizenship by presenting a mystified representation of American history. Thus,
these types of textbooks could be viewed as imperfect educational tools” (p. 42). If limited or
false histories are presented to students due to the ethnocentric values, then the history education
our students receive is skewed and inaccurate.
Summary
Textbooks are used by the majority of United States history teachers (Crawford, 2003;
Cruz, 1994; Ogawa, 2004). Textbooks are often the primary source of information for students.
Textbooks are made up of a combination of primary sources, secondary sources and analysis of
these sources. Primary sources are inherently subjective -- the reflect the opinions, beliefs, and
background of the person writing the primary source (Juhel, 1996). In addition, secondary
sources are also written by individuals and are therefore subject to the same opinions, beliefs and
backgrounds of the author (Shapiro, 2007; Yakovleff, 2007). Thirdly, history is written with the
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information that is available at the time (McPherson, 2003). As time passes and new evidence
arises, history can change to incorporate the new information presented.
Textbooks are not only influenced by the sources available to them, but also by the fact
that they are produced by for-profit companies (Sewall, 2005). Textbook publishers and editors
adapt the information presented within textbooks to meet the needs of major consumers such as
states that have curriculum boards who approve textbooks for the entire state (Callison, 2003;
Ravitch, 2003). In addition, publishers align textbooks with specific political and interest groups
in order to gain funding for their textbooks (Alter, 2009; Watt, 2007). According to Spangler
(1926) and Marino (2011) and others, this can cause textbooks to contain ethnocentric material
and often omit and change information regarding minorities (Ashley & Jarret-Ziemski, 1999;
Garcia, 1993; Morgan, 2010). The change in textbooks causes the information that students
receive to be inaccurate and flawed.
Conclusion
The literature indicates that textbooks are the primary source for information and
organization for history education courses in the United States. If educators do not supplement
their teaching of history with additional primary and secondary sources, then student learning is
manipulated. Textbook publishers and editors are often influenced by educators, interest groups,
political groups and major state consumers. These changes include the ethnocentric focus of
United States history textbooks which leads to the omission and change in primary and
secondary sources especially involving minorities. The majority of the studies to date focus on
missing or limited information within textbooks especially related to minorities. This study
attempts to focus more specifically on the change within American history textbooks over time.
This study will review United States history textbooks published between 1900 and 2010 in
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order to specifically focus on how United States history textbooks have changed over time as
there is change in individual, political and interest groups’ opinions.
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Chapter Three: Research Design
Overview
This chapter focuses on the research design. This includes the methodology used.
Historiography is identified as the main method and described in detail. In addition, the chapter
describes the data collection process including the textbooks reviewed. Finally, the chapter
summarizes how the data will be analyzed.
Introduction
The problem exists that textbooks change over time in their content and their
interpretation based on major consumers, the opinions, beliefs and ideologies of their funding
sources as well as the background, intent and opinion of the authors of both primary and
secondary sources including the people who analyze and edit these documents. The main
purpose of this research is to conduct a study of the changes in United States’ history textbooks
from 1920-2010 in response to the values of the time periods and of the ideological beliefs of
dominant groups in order to better inform history teachers of the need to integrate multiple
sources into the teaching of history. If a teacher were to use a textbook as the sole or primary
source for instruction on United States’ history, its use would be more likely to lead to a distorted
historical view that undermines students’ ability to develop their own opinions in regards to
history. By providing evidence of the major changes in textbooks, teachers will become more
aware of the ever growing need to supplement their teaching with full primary and secondary
sources as well as to allow their students to learn to question the interpretations of history
presented in textbooks. It would be even more beneficial for the educational field if the study led
to the creation of a teacher resource that includes a wider variety of primary and secondary
resources from a variety of groups, backgrounds, beliefs and opinions for the teaching of history.
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This study will be important for primary, secondary, and possibly even post-secondary educators
in history and in other topics that present historical ideas and events. If one of the functions of
education is to develop critical thinking among students, then a variety of portrayals of historical
events would provide a greater opportunity to develop these skills.
This research will target the change in the interpretation of events in the past. It will
explore the answer to two main questions:
1. Does the amount of information on a specific topic change over time, and
2. Does the presentation of the material presented on a specific topic change over time?
If either answer is found to be “yes,” then the research will focus on two secondary questions:
3. What is the change in the amount of information on a given topic related to the
Revolutionary War, and
4. What are examples of the material change over time?
The researcher will compare the information provided on the American Revolution
within textbooks from the 1920s through the 2000s. The specific events and topics that will be
examined in regards to the American Revolutionary War will be The Boston Massacre, the
Boston Tea Party, the Declaration of Independence, as well as the role of women and blacks.
The Revolutionary War has been chosen because the evidence available to United States
textbooks following the event would be greater than any event that took place outside the United
States. With the event taking place in the United States, primary sources and physical evidence
surrounding specific events would be more prevalent and better available to United States
historians. In addition, the American Revolution had occurred more than 100 years before 1926,
the first textbook reviewed in this research; therefore, the available information would be greater
than on an event that had more recently occurred in relation to the publishing date. The more
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time passes between an event and the historical writing on the event, the more resources may
become available to historians. In addition, as time passes, historians that have a personal tie to
an event are better able to provide a more subjective historical account. If history is written close
to the occurrence of an event, the personal ties may cause bias.
This chapter will describe the method used to collect data from the textbooks including
how the amount of space devoted to a topic was calculated and the identification as to how
material changed over time. After the description of the method, this chapter will identify the
textbooks used in the analysis by title, author and/or publishing company and publishing year.
Then it will explain how data collected, was tabulated and analyzed, and whether or not change
was evident over time. In conclusion, the chapter will summarize all relevant parts of the
research design.
Methodology
The primary research question is in regards to the material that is presented and its
possible change over time. The first research question on the amount of information provided on
the given events and topics relates to the American Revolution. The number of paragraphs
devoted to the given topic will be counted and put into a table. In addition, the total number of
paragraphs on the American Revolution will also be counted and placed in a table. These
numbers will be used to calculate the percent of material devoted to each topic or event related to
the American Revolution. The percentage of space will then be used to compare the total
amount of space in the section and the total number of paragraphs on the topic or event.
The second research question is based on whether or not the topic sentences and
summaries pertaining to specific topics and events actually change over time as well as an
analysis of any change. The analysis will be evaluated using the historical research method
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historiography as employed by Ward (2007). This research method is the act of describing,
analyzing, and interpreting the past based on information from selected sources as they relate to
the topic of study (Wiersma, 1995, p. 231). In addition, Goodman & Kruger (1988) state that
“Historiography, therefore, includes the body of techniques, theories, and principles associated
with historical research. It is a way of addressing data and sources, asking questions, and
building theories based on evidence” (p. 316). Historiography is a procedural and analytical
method for evaluating sources and data in order to draw conclusions about history, historical
events and the way history is written.
Specifically, the historical research method can be defined by specific means and
processes for gathering and analyzing data. “The historian rarely begins with a theory from
which hypotheses are derived and subjected to test. Rather, a general research question is
formulated” (Goodman & Kruger, 1988, p. 315). Using historiography, the researcher identifies
a research question and then analyzes the data collected to determine if a conclusion can be
drawn regarding the research questions. Wiersma (cited in Ward, 2007) explains the specifics of
the historiographical process.
Although most educational historians would argue that there is no single historical
research methodology to follow, such a qualitative and/or quantitative research, there are
four steps in historiographical methodology which can and should be followed. The
research must identify the research problem, the research must collect all material
necessary for the study, the researcher must evaluate this material, and the researcher
must analyze and interpret this material and then formulate the conclusions. (p. 46)
The general concept described as historiography as well as the specific steps will be
applied by the researcher to examine the fluctuation in the topic sentences and content of the
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textbooks and then compare any changes over time. This style of research has been used by a
variety of researchers in attempts to identify differences in texts; however, there is no specific
instrument that best serves this activity. Gilderhus (as cited in Ward, 2007) states that
“Historiography literally means the study of the techniques of historical research and historical
writing” (p. 51).
Data Collection
The data was collected by the researcher during the winter semester of 2014. The
researcher used United States history textbooks from a variety of decades extending from the
1920s to the 2000s. The following history textbooks were used in the research:
History of the United States (1926), by Henry Hold and company
These United States and How They Came to Be (1953), by The Macmillan Company
The History of the United States (1967), by Holt, Rinehart, and Winston
History of the United States (1993), by Houghton Mifflin
United States History (2007), by Holt
These textbooks were used not only because they were sold in the United States as a United
States history textbook during their decade, but also because they span a considerable time frame
from 1920-2010.
It is unknown how many schools used these textbooks within the United States.
However, the Henry Holt and Company that eventually merged into Holt, Rinehart, and
Winston, was a major publisher between the late 1800s and mid 1900s for United States history
textbooks. In addition, the Macmillan Company was a major publisher of United States’
textbooks and was bought out in the late 1900s by Pearson and is being operated as a part of one
of the major textbook publishers today -- MacMillan/McGraw Hill. In addition, the textbooks
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from 1993 and 2007 are both considered texts from one of the three major textbook publishing
companies today for United States’ textbooks -- Houghton Mifflin and Holt (American Textbook
Council, 2013). Although it is unknown how many schools used the listed textbooks, it is known
that the publishers were and are all major publishers of United States’ textbooks during the past
100 years.
The researcher employed the following method for identifying the relevant data:
1.

All paragraphs and inserts in each textbook related to these aspects of the American
Revolution were identified: the Boston Massacre, the Boston Tea Party, the
Declaration of Independence, women, and blacks.

2. The researcher then identified major concepts presented within the textbooks
pertaining to the American Revolution including topic sentences and major
summaries for comparison with the other textbooks within the declared set.
3. The topic sentences and summaries were taken from the textbooks and laid out in
chronological order by publishing date in order to compare the information on each
topic over time. It can be reasonably argued that the key points and topic sentences
will remain the same irrespective of who obtained them.
The actual summaries and sentences gleaned will be direct quotes from the textbooks; however,
the subsequent analysis will possess a degree of subjectivity supported by reasoned argument
and evidence in keeping with the historiographical method. In addition the comparison of this
data will also determine if textbooks change over time.
Data Analysis
The data will be analyzed on several different levels. The researcher will first identify
the percentage of coverage allotted to each topic within the textbook and compare this percent
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over time. The research question related to the change in the content provided on specific topics
that relate to the American Revolution over time will be collected in summary form. The
researcher will create a table which includes all major topics and points identified in the sections
related to the American Revolution within each textbook. This table will be used by the
researcher to compare the important content information provided for the American Revolution
within each textbook and over time. The researcher will then present the topic sentences,
summaries and main points of the given topic in chronological order from the oldest textbook to
the most recent textbook. These changes will be compared against known events within the time
period the textbook was published along with identifications of changes requested by major
consumers during the time period in which the textbook was published.
Summary
This study seeks to examine the volume of material presented within a selection of
United States history textbooks as it relates to a subset of topics pertaining to the American
Revolution and then determine if there are any changes over time, resulting from a variety of
reasons including outside influence by different groups. The research questions focus on
whether the amount of material presented on specific topics in relation to the American
Revolution changes over time and whether the major content provided in regards to topics and
summaries also changes over time. The researcher will review five textbooks spanning from the
1920s and ending in the 2000s. These textbooks were used in United States History courses
within the United States and were available to the researcher today. The major subject reviewed
is the Revolutionary War with events and topics including the Boston Massacre, the Boston Tea
Party, the Declaration of Independence, and the role of women, and blacks. The data will be
collected and presented as percentages as well as in summary form for each topic and event and
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then compared chronologically. This will determine if there is a change in volume and thus
possible treatment of the same content in textbooks over time. It will also identify the potential
need for teachers and departments of education to supplement United States history education
with additional primary and secondary sources from a wide variety of people, groups, places,
opinions and backgrounds.
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Chapter Four: Results
Overview
This chapter primarily focuses on the findings from the study. The chapter is broken
down by topic reviewed. The chapter will identify the amount of coverage summary as well as
the topic sentence evaluation and an overall summary for each of the five topics reviewed; the
Boston Massacre, the Boston Tea Party, The Declaration of Independence, women and blacks.
Lastly, the chapter will summarize the research question and how the findings relate.
Introduction
Data was gathered on the American Revolution in regards to the following topics; the
Boston Massacre, the Boston Tea Party, the Declaration of Independence, women and blacks.
The number of paragraphs devoted to each topic was counted as well as the total number of
paragraphs in the section of the book devoted to the American Revolution. A percentage was
calculated to determine the amount of space devoted to each topic in each of the textbooks over
time; 1926, 1953, 1967, 1993 and 2007. In addition, major topics, sentences and summaries
were gathered from each textbook in regards to the aforementioned topics and compared over
time.
Findings
The following chart was used to identify and calculate the number of paragraphs devoted
to the American Revolution and devoted to each individual topic in each of the reviewed
textbooks. It was also used to calculate the percentage of space devoted to each of the five topic
areas. The analysis of these percentages will be provided in the following paragraphs broken
down by specific topic area being reviewed.
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Table 1
Number of Paragraphs per Event or Topic Area
Total
paragraphs

Boston
Massacre

Boston
Tea
Party

Declaration of
Independence

Women

Blacks

N
101
105
272
122
138

N
3
2
2
1
4

N
1
11
1
4
5

N
5
17
9
6
4

N
0
4
0
2
2

N
0
0
2
2
3

1926
1953
1967
1993
2007

Table 2
Percent of Space per Event or Topic Area

1926
1953
1967
1993
2007

Total
Paragraphs

Boston
Massacre

Boston
Tea
Party

Declaration of
Independence

Women

Blacks

N
101
105
272
122
138

Percent
3.03
2.1
5.44
1.22
5.52

Percent
1.01
11.55
2.72
4.88
6.9

Percent
5.05
17.85
24.48
7.32
5.52

Percent
0.00
4.20
0.00
2.44
2.76

Percent
0
0
5.44
2.44
4.14

Boston Massacre
Summary of coverage. The content and range of coverage of the Boston Massacre
changes over time in textbooks published in 1926 to those published in 2007. The percentage of
space devoted to the topic in each textbook remains relatively similar; however, the amount of
information given, the order in which the events of the Massacre took place and the details of the
description varied. In 1926 there about 3% (n=3 paragraphs) of space in the section of the
American Revolution devoted to the Boston Massacre, in 1953 there was just over 2% (n=2
paragraphs), in 1967 there was almost 5.5% (n=2 paragraphs), in 1993 there was a little over 1%
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(n=1 paragraph) and in 2007 there was right around 5.5% (n=4 paragraphs). In the 1926
textbook, the fire alarm was pulled, the crowd gathered, the Massacre took place. In the 1993
textbook, the people began taunting the soldiers, the church bell was rung, a crowd gathered and
the Massacre took place. The textbook published in 1967 had the least amount of description
allotted to the Massacre, whereas the textbook published in 2007 had the greatest amount. In
addition, the details change. In 1967, four people were killed. In 1993 and 2007, five people
were killed. In 1993, Attucks was a runaway slave whereas in 2007, Attucks was a sailor. In
1926, a crowd of men began taunting a group of redcoats, and the red coats fired in self defense.
In 1952, no one knows exactly what happened. In 1967, soldiers opened fire on Bostonians. In
1993, the soldiers feared the angry mob. Then in 2007, the Bostonians dared the soldiers to fire.
In addition, only the 1926 and 2007 textbooks indicate that the soldiers were tried for their
crimes and most were found innocent.
Topic sentence evaluation. The first topic of the American Revolution that was under
review was the Boston Massacre. The description of the Boston Massacre changes over the
years from 1926 to 2007. In the textbook published by Henry Holt and Company (1926), it is
believed to have been started after a false fire alarm had called out a large group of people into
the streets in Boston. “A crowd of men and boys began to harass and insult a handful of redcoated soldiers on guard…and hurling snowballs, stones, and other missiles at them, until the
soldiers opened fire in self defense” (p. 123). They then begin to explain that the soldiers were
removed from the town and were tried in court. All but two were acquitted. The two were found
guilty of manslaughter but lightly punished. “The conservative verdict of the jury was evidence
that the Americans as a whole were fair minded and not blood thirsty” (Fite, 1926, p. 124).
Henry Holt and Co.’s description of the Boston Massacre is one that portrays both the British
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and the Americans in neutral lights. The British fired in self defense and the Americans were
equitable in the trial.
In 1953, The MacMillan Company’s United States History textbook provides a slightly
different retelling of the Boston Massacre. The event was indicated as starting when a “British
sentinel was pacing to and fro at the door of the custom house” (Hartman, 1953, p. 145). The
text then describes how a group of “lawless boys” began pelting the loan officer with snowballs.
Someone nearby ran to the guardhouse at which time a group of soldiers came to the aid of the
sentinel. “No one knows exactly what took place in the wild confusion, but it is thought that one
of the soldiers, supposing that an order had been given, opened fire, and a storm of bullets
followed the first shot. (Hartman, 1953, p. 145). The conclusion in Hartman is that several
townsmen had lost their lives. In this history textbook, the act of the soldiers was still shown as
an accident but there is no mention of the trial of the soldiers or the outcome.
There is a change in the way the Boston Massacre is described in history textbooks in the
mid-1960s. Holt, Reinhart, and Winston’s (1967) textbook offers a shorter version of the Boston
Massacre. “On March 5, 1770, the soldiers opened fire on a group of civilians who had been
pelting them with snowballs and killed four Bostonians” (p. 198). The book then details how the
soldiers were removed from the city and certain legislative Acts repealed, but that the damage
had already been done.
In 1993, Houghton Mifflin’s textbook gives more details to the Boston Massacre than the
textbook in 1967. “On March 5, 1770, a gang of street youths and dock workers began pelting
British soldiers with snowballs. Someone rang the church bells, the sign for people to come out
for a fire. Hundreds poured into the streets. Fearing the angry mob, one soldier fired and then
the others. When the smoked cleared, five men lay dead or mortally wounded” (Houghton
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Mifflin, 1993, p. 84). They then describe one of the famously wounded townsmen as Crispus
Attucks, a runaway slave. They also explain how the Sons of Liberty, a short descriptive phrase,
used the event to garner supporters against Great Britain by labeling it a Massacre (Houghton
Mifflin, 1993, p. 84).
Twenty-four years later in 2007, Holt’s United States history textbook changes the telling
of the Boston Massacre a little more. The description includes a lone British sentinel standing
guard and a single colonist striking him. A crowd soon gathered and began throwing snow balls.
After a while, a small group of soldiers gathered. “Someone yelled, ‘come on you rascals…fire
if you dare!’” (Holt, 2007, p. 101). The soldiers fired, killing three men instantly including a half
Indian, half negro sailor, Crispus Attucks. Two more townsmen died within days. The
description of the Massacre continues on to report that Samuel Adams and other protestors used
the Massacre as propaganda. It does identify that the soldiers and their commanding officer were
charged with murder and that the officer and six soldiers were found not guilty, while two more
soldiers were convicted of killing people by accident. The two soldiers were branded on the
hand as punishment and released (Holt, 2007, p. 101).
Boston Tea Party
Summary of coverage. The second event in the American Revolution that was
evaluated was the Boston Tea Party. The percentage of information presented on the Boston Tea
Party in each of the textbooks varies significantly. The most amount of space devoted to the
Boston Tea Party was in 1953 with a dip in 1967 and 1993 and a resurgence in 2007. In 1926
there was just over 1% (n=1 paragraph) of the information was devoted to the Boston Tea Party
in the section on the American Revolution, in 1953 there was about 11.5% (n=11 paragraphs), in
1967 there was almost 3% (n=1 paragraph), in 1992 there was just under 5% (n=4 paragraphs)
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and in 2007 there was almost 7% (n=5 paragraphs). As the amount of information changes on
the event, other changes can also be seen.
Topic sentence evaluation. In the textbook published by Henry Holt and Company
(1926), the Boston Tea Party is said to have been brought on because tea had begun to arrive in
American harbors for sale to the Americans by the East India Company. The British government
had started to allow the East India Company to start a monopoly on tea. Boston had a mass
meeting, voting to have the tea sent back to England. After two weeks of the tea still sitting on
the wharf, a town meeting was held to have the tea taken away. The governor refused. “A shout
of fifty passing Indians was heard outside the door, and the crowd filed out of the meetinghouse
to the wharf and stood in the silence for three hours in the darkness of the night, while the
‘Indians’ pitched the three hundred and forty chests of tea into the ocean in the famous Boston
Tea Party” (Fite, 1926, p. 125). The Boston Tea Party had been used by this textbook as an
example of how America would not allow taxation without representation.
In The Macmillan Company (1953) the cause of the Boston Tea Party is described very
similarly to that in Henry Holt and Company; however, with less specifics. There is No mention
of the East India Company in Hartman, although the book indicates that “several ships loaded
with tea set out for America” (p. 146). They also indicate that the people of Boston had made
several efforts to get the tea sent back. “A momentous meeting was held in the Old south
meetinghouse. Nearly seven thousand people were there” (pp. 146-147). In Macmillan and
company, the textbook continues that the meeting had come to an impasse:
The sound of a war whoop broke the stillness and a strange sight met the eyes of the
crowd gathered in the church. What appeared to be a band of forty or fifty Mohawks,
with war bonnets of turkey feathers, were crowding in the doorway. The Indians rushed
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out of the church and down the street with the crowd of citizens following closely. (p.
147)
The Indians were described breaking open the tea chests and dumping them into the harbor. The
text notes that the King of England and Parliament were angry at the news and refused to allow
any ship in or out of the harbor until the tea had been paid for.
In Holt, Reinhart, and Winston (1967), there is only one short paragraph in regards to the
Boston Tea Party. It starts by indicating that several cities had been opposing the tea trade but
that Boston had taken the most direct action. “On the evening of December 16, 1773, a group of
men dressed as Mohawk Indians boarded the tea ships and dumped the cargo into the harbor”
(pp. 207-208). That is all that is discussed on the Boston Tea Party in Handlin.
The textbook published in 1993 by Houghton Mifflin provides more information on the
Boston Tea Party than the textbook published in 1967. This textbook indicates that Parliament in
Britain had attempted to bail out the East India Company by allowing it to gain a monopoly on
the American tea trade. Colonial shippers were offended by Parliament’s actions. “On the night
of December 16, 1773; Sons of Liberty, disguised as Indians and carrying hatchets, climbed
aboard the three tea ships with whoops and hollers” (p. 85). They opened the teas chests and
dumped all of the tea into the harbor. Houghton Mifflin indicates that this was an effort by the
radicals to provoke the British parliament. Parliament responded by closing the Boston port.
Many colonists became angry because they made their money through shipping and trade and
soon allied themselves with the Sons of Liberty.
Published in 2007, United States History by Holt tells a similar story of the Boston Tea
Party. They indicate that the Tea Act of 1773 permitted the British East India Company to sell
tea directly to the colonists allowing them to charge cheaper prices and thereby creating a

51

monopoly on tea. “Members of the Sons of Liberty demanded that the ships leave. On the night
of December 16, 1773, colonists disguised as Indians sneaked onto the three tea filled ships and
dumped over 340 tea chests into Boston Harbor (p. 102). The direct connection between the Sons
of Liberty and the Tea Party was made for the first time.
Summary of Boston tea party. There are several changes in the retelling of the Boston
Tea Party from United States history textbooks published in 1926 to those published in 2007. As
time wore on, some details changed and other details became omitted. In 1926, the East India
Company’s role in the event is clearly indicated. The Boston Tea Party was also said to have
happened by a group of Indians. The term Indian was stated using quotations; however, no
clarification is given as to why quotations are used. In addition, the textbook published in 1926
has many details about the meetings and attempts by the colonists to have the teas ships sent
away. In 1953, no quotations are used when describing the Indians that destroyed the tea in the
harbor. They did not mention anything about the East India Company gaining a monopoly on
the American teas trade as the motivation behind the Boston Tea Party, but they did continue to
indicate the attempts by colonists to have the tea sent away. By 1967, there is not much
description of anything; however, they still indicate that it was Indians that carried out the act of
dumping the tea in the harbor. There is no mention of the East India Company or attempts by
colonists to have the tea removed from America. In 1993, the textbook reviewed is the first one
in the chronology reviewed to indicate that the Tea Party was carried out by men dressed as
Indians and not actual Indians. In 1993, the textbook re-addresses the role of the East India
Company and the trade monopoly created by Parliament. There is no mention of any attempts
by the colonists to have the tea sent back to England. Finally, in 2007 the group being indicated
as responsible for the Boston Tea Party was the Sons of Liberty, dressed as Indians. The
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textbook publishers indicate that it was always the plan to ignite Parliament into carrying out
grave actions that would drive colonists into the arms of the Sons of Liberty. There is no mention
of the attempts by colonists to have the tea ships sent away or the length of time in which the
ships sat in at the wharf before the Boston Tea Party actually took place. There is only a brief
mention of the East India Company and the Tea Act of 1773, but no real description of what the
act did or how it affected the colonies. As time passed, the textbooks’ descriptions of the men
involved in the Boston Tea Party changes from “Indians” to Mohawk Indians, to men dressed as
Indians and lastly to Sons of Liberty members dressed as Indians. The East India Company is
almost always mentioned in regards to the Boston Tea Party; however, their role is not always
described well. The Boston Tea Party description in 1926 has a great discussion on the attempts
by the colonists to have the tea sent away and the time that passed between their arrival and the
Tea Party itself. Through the decades, less description is given of attempts to have the tea sent
away and finally there is no description of any attempts and it is indicated that the Boston Tea
Party was an attempt to anger Parliament and gain supporters for the Sons of Liberty. The
significance of these changes and the effect on student learning will be addressed in the next
chapter.
The Declaration of Independence
Summary of coverage. The third topic that is reviewed in regards to the American
Revolution in United States history textbooks is the Declaration of Independence. It would be
very difficult to discuss the American Revolution without mention of the Declaration of
Independence and so it is no surprise that this section in each of the five books reviewed was
often the longest and most descriptive. The percentage of change from one time period to the
next still exists; however, overall it is the section with the majority coverage in four out of the
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five topics reviewed. The most amount of coverage on the Declaration of Independence in
regards to the Revolutionary war was in the textbooks published in 1953 and 1967. In 1926
there was about 5% (n=5 paragraphs) of the section devoted to the Declaration of Independence,
in 1953 there was just under 18% (n=17 paragraphs), in 1967 there was right around 24.5% (n=9
paragraphs), in 1993 there was just over 7% (n=6 paragraphs), and in 2007 there was close to
5.5% (n=4 paragraphs). The description of the Declaration of Independence changes over time
despite the document always having the same authors and having the same wording and
intention.
Topic sentence evaluation. In the textbook published by Henry Holt and Company
(1926), the section on the Declaration of Independence starts by indicating that those in the
Americas that opposed the acts by King George and Parliament were still loyal subjects to the
king. “On the seventh of June, 1776, Richard Henry Lee of Virginia moved in Congress, ‘that
the united States are, and of right ought to be, free and independent states, and they are absolved
from the allegiance to the British crown, and that all political connection between them and the
state of Great Britain is, and ought to be, totally dissolved” (pp. 138-139). Henry Holt and
Company then indicates that the vote was postponed in order to gain the support of members
who may waiver. In the meantime a committee was created to draft the Declaration for when the
vote would take place. The committee members are all named including Thomas Jefferson,
Benjamin Franklin, John Adams, Roger Sherman and Robert Livingston. “On the first day of
July, Lee’s resolution was taken up and on the next day passed. On the fourth of July Jefferson’s
Declaration was adopted, and was later signed by fifty five members of congress” (p. 139). The
large part of the section is then devoted to quotes directly from the Declaration of Independence.
These quotes indicate the preamble, the statement that all men have the rights to be served by
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their government and that when the government no longer serves the purpose of the people they
have the right to abolish it. “The greatness of the Declaration of Independence lies not in its
originality, therefore, but, first, in the fact that it states the theories of popular government in
simple English that will endure, and, second, in the fact that its author spoke not merely as the
student of political theory, but as the exponent of the spirit of America, the spirit of selfgovernment as it had been worked out in a hundred and fifty years of frontier struggle” (p. 140).
The section on the Declaration of Independence focuses on the actual text itself.
In 1953, the book published by The Macmillan Company has the most paragraphs and
percentage of paragraphs devoted to the Declaration of Independence. In 1953, this textbook
indicates that it was Richard Henry Lee who made the motion in Congress to free the United
States from Great Britain’s rule. It also indicates that a committee was formed to draw up the
Declaration of Independence; however, they state that Thomas Jefferson was the chairman and
do not include any other members. The quotes from the Declaration of Independence are more
extensive in 1953 than they were in 1926 including the “list of evils suffered by the colonies”.
“On the first day of July, Jefferson offered his Declaration to the Continental Congress. But all
the members were not ready for action. There was much debating for and against” (p. 155). This
is the first indication that serious debate was had over the Declaration of Independence. This
textbook also describes how the vote from Delaware could not be cast because one delegate was
for and one was against and so the Congress went and got the third delegate from more than
eighty miles away to ensure the passage of the Declaration of Independence. The Declaration
was then passed by a unanimous vote from the delegation, meaning that each state had a majority
vote for the Declaration of Independence, and the Declaration was then read to the people of
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Philadelphia on July 8th. This textbook has the most extensive section of the Declaration of
Independence including everything that was done to create and ensure its passage.
The textbook published in 1967 by Holt, Reinhart, and Winston has a much smaller
section on the Declaration of Independence than the textbook from 1953. This textbook
indicates that in March the legislature of North Carolina instructed its delegates to declare their
Independence and in May Congress advised each state to form its own government. They then
indicate that it was Richard Henry Lee of Virginia who called for the colonies’ need to be
independent. “The members debated the motion for some three weeks and finally passed it on
July 2” (p. 235). This is another textbook that indicates it was not an easy decision to declare
Independence from Great Britain. There is also mention of the authoring committee, however,
Thomas Jefferson is the only member listed. This textbook also identifies the individual
legislative acts that the colonies had been forced to follow that created the tension between the
colonies and Great Britain. There is a significant analysis of the Declaration of Independence
including the abuses suffered by the colonists by King George, the Parliament and the British
people. It continues to address the right of the people to free themselves from an unfit ruler
based on the ideas identified in the Enlightenment (Handlin, 1953).
Houghton Mifflin’s (1993) textbook on United States History has even less space devoted
to the Declaration of Independence. It identifies Lee as the member who called for the colonies
Independence. It indicated that a vote was not ready; however, the Continental Congress created
a committee to draft the Declaration of Independence anyway. All committee members are
listed. The text states that “On July 1st, Congress began debate on Lee’s resolutions. The debate
continued the next day, and when the vote was taken, the ayes had it. Henceforth the colonies
were to be independent states” (p. 90). This section is followed by direct quotes from the
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Declaration of Independence and Jefferson’s explanation of the colonies’ rights. The serious
implications are identified. “In conclusion the Declaration declared the colonies to be free and
independent states. This was a grave action—treason from the British point of view—and the
drafters of the document knew it” (p. 90). This is the first textbook reviewed that indicates the
risk that Congress was taking in signing the Declaration of Independence.
Finally in Holt (2007), there is even less space devoted to the Declaration of
Independence. This textbook indicates that a committee was formed in June to create the
Declaration of Independence. The only committee member identified is Jefferson. There is no
reference to Lee of Virginia calling for the colonies’ Independence. The textbook states that the
committee also created its own seal with the Latin motto E pluribus unum or Out of Many, One.
The section continues with an explanation of what Jefferson believed were the rights of all
people and how the King had violated these rights. Lastly, the textbook indicates that the
Declaration of Independence was passed on July 4, 1776 and thus the United States was born.
Summary of Declaration of Independence. The information that changes over time on
the Declaration of Independence is mostly in the details. In the early textbooks, all of the
members of the committee formed to draft the Declaration of Independence are identified,
whereas in later textbooks, only Thomas Jefferson is identified as he was the chairman. In
addition, the earlier textbooks also indicate the events leading up to the vote and the passing of
the Declaration of Independence. For example, in the early textbooks they identify Richard
Henry Lee as calling for the Independence of the colonies and the month that was used in order
to gather more support followed by a two day debate over the Declaration before its final vote
and passage. In later textbooks, there is little mention of the events leading up to the Declaration
of Independence as well as any debate over its passage. All textbooks indicate quotes from the
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Declaration of Independence; however, the ones from 1953 and 1967 have the most extensive
amount.
The Role of Women
Summary of coverage. The fourth topic that was reviewed was the role of women in the
American Revolution. The amount of space provided to the role of women changes significantly
over time. The amount of space devoted to women in regards to the American Revolution is the
least amount of space in three of the five decades; 1926, 1967 and 2007. In 1926 there was no
information devoted to women, in 1953 just over 4%(n=4 paragraphs), in 1967 0%, in 1993 just
under 2.5%(n=2 paragraphs) and in 2007 just over 2.5%(n=2 paragraphs). Not only does the
amount of space change over time but also the type of information identified and the details
provided. This change can be seen over time from 1926 through 2007.
Topic sentence evaluation. In Henry Holt and Company (1926) there is no
identification of women or their role in the American Revolution. The only sections that
mention women do so only in quotes of people when indicating men, women and children. For
instance, one quote indicates that a soldier who would fight for the colonies deserves the thanks
of every man and woman. This is not a specific reference to women or their role in the America
Revolution and therefore, the researcher concluded that there is no evidence of women in the
1926 textbook reviewed on the American Revolution.
In The Macmillan Company (1953), the only reference to women and their role in the
American Revolution is the identification of Betsy Ross and her creation of the American flag in
1776 and 1777. This textbook indicates that Washington met with Betsy Ross himself as she
was identified as a great seamstress. It notes that he asked her to create an American flag in red,
white and blue. It states that “She modestly replied that she did not know but would gladly try”
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(Hartman, 1953, p. 159). This quote suggests that women with modest qualities were valued.
This textbook identifies the challenge that has been made against Betsy Ross creating the
American flag but concludes that her story to her children and grand children and their writing of
the event described to them is sufficient evidence that the story is true until someone can prove
otherwise. There is no other mention of women and their role in the American Revolution.
In Holt, Reinhart, and Winston’s United States’ history textbook from 1967, there is no
specific mention to women and their role in the American Revolution. There is mention of
Phillis Wheatly specifically; however, it is in regards to her being black individual during the
American Revolution and there is no reference to her being a woman or that of a women’s role in
the American Revolution. The section discusses her poetry about being black in the colonies and
there is no mention of her being a woman other than the image provided and her name. The
researcher therefore identified that there was no information provided on women and their role in
the American Revolution.
Houghton Mifflin (1993) is the first textbook where the researcher can see any real
identification of the role of women in the American Revolution. “The army’s problem would
have been even worse were it not for the Patriot women. Martha Washington was the most
famous of those who followed their husbands in the army” (p. 97). The section then goes on to
describe the reason women would follow their men to war. The text states that some had no
other way to survive, while others wanted to care for their spouse. These two reasons indicated
were that women needed their men or were too affectionate and caring to leave them. The
section then describes how women would wash, cook, nurse, sew and mend as some of their
duties around the battlefield. One woman who is specifically mentioned is Mary Ludwig Hayes.
She is identified as having loaded cannon after her husband collapsed from heat in battle. Then
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the section ends on what women did if they did not follow their men to war. Many donated their
items to make war goods, some wrote essays and others raised money and goods to send to
soldiers. The identification of women and their many roles is more extensive than any of the
previous textbooks.
In Holt (2007) women and their role are once again identified. It begins with the
identification that many women were patriots; however, the Declaration did not address their
rights. In addition the section indicates that women would run businesses and farms with their
husbands away at war. They would also raise money and send clothes and supplies to the
warfront. On the battlefield, women served as messengers, nurses and spies. In addition, this
textbook identifies Mary Ludwig Hayes and her contribution of loading cannons when her
husband was wounded on the battlefield. The textbook also recognizes Deborah Sampson who
dressed as a man and fought in several battles.
Summary of role of women. The information on women prior to the textbook published
in 1993 was limited to mentioning Betsy Ross and her creation of the American flag. There is no
identification of women or their role in the American Revolution other than this. In the textbook
published in 1993, there is finally a section devoted to women. Most of what is written identifies
them as having traditional roles and values. They would nurse, clean, cook, sew and take care of
the men. The difference in the textbook in 2007 is that it also identifies women in nontraditional roles such as spies and messengers. In addition small details also change in
describing Mary Ludwig Hayes from 1993 to 2007. In 1993 her husband passed out from heat in
battle and in 2007 he was wounded in battle. Despite the minor changes in the descriptions of
women and their role in the American Revolution from 1993 to 2007, the significant fact is that
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there is no reference to women in 1926 and 1967 and the only reference to a woman in 1953 is
Betsy Ross. There is no mention about what women did for the war itself.
The Role of Blacks
Summary of coverage. Finally, the researcher reviewed blacks and their role in the
American Revolution. The percentage of material provided on blacks and their role in the
American Revolution changes significantly over time from 1926 to 2007. The amount of
information provided on blacks in comparison with total information given on the American
Revolution in 1926 and in 1953 there is no information provided on blacks in regards to the
American Revolution. In 1967 the amount of information on blacks in regards to the American
Revolution is just under 5.5% (n=2 paragraphs), in 1993 the amount is right around 2.5% (n=2
paragraphs) and in 2007 the information is about 4% (n=3 paragraphs). In addition to the
amount of information changing, the type of information provided as well as the details provided
also change.
Topic sentence evaluation. The textbook published in 1926 by Henry Holt and
Company had no reference to blacks and their involvement in the American Revolution. In
addition, the textbook by The Macmillan Company published in 1953 also had not reference to
blacks and their involvement in the war. There is no identification of them being involved in the
war, the events leading up to the war or the outcome of the war. There is no identification of any
specific person of African decent, slave or otherwise or any blacks in general.
The first textbook where blacks are identified as having any involvement in the American
Revolution is that published in 1967 by Holt, Reinhart, and Winston. The main focus of blacks
in this textbook is not in regards to their direct involvement in the war but in relation to the
paradox between the Declaration of Independence and slavery. The textbook indicates that some
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might identify a conflict between the Declaration of Independence indicating everyman’s rights
and the construct of slavery. The textbook argues that “even the Negroes, poor though their
present lot may be, had a share in the promise of the future” (p. 257) once freed. The textbook
identifies several groups in the United States that recognized slavery as evil and who had begun
to work toward their emancipation. The textbook then identifies how slavery was linked to the
economy in the south and therefore it was difficult to free them. It also argues that there was a
fear of mass emancipation of slaves. Other than the argument that the Declaration could be seen
as a contradiction to slavery, the argument as to why it was not and the proof that the colonies
were moving toward ending slavery, there is no other mention of black’s involvement in the
American Revolution.
The textbook published in 1993 by Houghton Mifflin is the first to identify blacks and
their direct relation to the American Revolution. “After the first days of revolutionary
enthusiasm, Washington found it difficult to get men to enlist for long terms and to endure the
necessary hardships. Only one group of people was willing to sign up for several years at a time.
These were black men” (p. 97). The text identifies the need for blacks in the American
Revolution. It also notes that Washington was afraid of arming black people; however, when the
British offered freedom to any slave who fought for them, Washington’s mind was swayed.
“Altogether about 5,000 served in the continental army” (p. 97). The textbook also indicates that
the British changed their strategy and hoped to gain black supporters and so they focused on
taking the south. “Pursuing the promise of freedom, at least 50,000 blacks served the British as
guides, spies and laborers. Some saw action in the field” (p. 100). The recognition that blacks
fought in the American Revolution and were an important part for both the British and the
colonists is recognized for the first time in this textbook.
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In Holt (2007), there is similar recognition that blacks were important to the American
Revolution. This textbook also identifies that the rights of blacks were not addressed in the
Declaration of Independence. In addition, it states that the colonies were taking steps to
affectively end slavery. Furthermore, the textbook identifies the constant struggle to enroll
colonists as soldiers in the continental army. Often, wealthier men would pay apprentices or
slaves to go in their place. It states that Washington was faced with the question of enlisting
African Americans. It indicates that white southerners opposed the idea. In the end, the
textbook reports that the British promised slaves their freedom if they fought for the redcoats; in
response the Continental Army allowed free American Americans to serve.
Summary of role of blacks. Blacks and their role in the American Revolution were not
identified in the textbook published in 1926 or 1953. The textbook published in 1967 recognized
blacks; however, not for their role in the American Revolution but for the conflict that existed
between the principles enshrined in the Declaration of Independence and the act of slavery.
Finally, the textbook in 1993 identifies the role of blacks in the American Revolution. The
comparisons between the two textbooks that recognize black’s involvement in the American
Revolution include subtle differences that are relevant. In 1993 there is no recognition that the
Declaration failed to recognize the rights of blacks, whereas the textbook published in 2007 does
identify this conflict. In addition, both textbooks identify the struggle of Washington to allow
blacks to serve in the Continental Army and only by the British allowing them to fight for the
redcoats did Washington allow blacks to fight for the Continental Army. The textbook in 1993
identifies the large difference between how many blacks fought for the British than they did for
the Continental Army. The disparity is identified but not discussed in any way.
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Summary
The research question identifies two major questions; the first focus is on whether the
volume of information presented on a specific topic with the American Revolution change over
time and if so what is the change. The researcher determined that there is a change in the amount
of information provided on the Declaration of Independence, women and blacks. The most
profound example of this is in regards to the role of women and blacks in the American
Revolution. Women and blacks and their specific involvement in the Revolutionary war were
not present in the textbooks from 1926, 1953 and 1967. The identification of women and blacks
and their role in the American Revolution was finally recognized in the textbooks from 1993 and
2007. In regards to the Declaration of Independence, the amount of information provided
increased between 1926 and 1953 and again between 1953 and 1967but then decreased
significantly between 1967 and 1993 and again between 1993 and 2007. All of these changes
identified in this chapter by comparing the presence of information and amount of information
provided for each textbook published from 1926 to 2007.
In addition, the research question also asks if there is a change in the topic sentences
provided on specific topics in regards to the American Revolution and if so what is the change.
The researcher found that the topic sentences and summaries do change from 1926 to 2007 in
regards to specific topics on the American Revolution. The two areas that this is seen most
directly is the Boston Tea Party and the Boston Massacre. For example, the Boston Tea Party
was supposedly committed by Indians, then by men dressed as Indians and then by Sons of
Liberty members dressed as Indians. There are many other examples of the details and events
and how they have changed over time. The major differences that can be seen in details and
information provided were in regards to the Boston Massacre and the Boston Tea Party. These
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descriptions include a change in the organization of events; for example, in the Boston Tea Party
there are major disparities in how the event occurred. One textbook identifies that a fire alarm
was pulled, a crowd gathered, colonists heckled the redcoats and then red coats fired. Another
textbook indicates that an altercation occurred between a redcoat and a colonist, a fire alarm was
pulled, a crowd gathers, and the red coats fired. In addition to these two topic areas, in regards to
blacks and women, the topic areas and summaries also change. The only mention of women
prior to 1993 is the identification of Betsy Ross and her roll in making the American flag. In
1993, women are finally identified for their role in the American Revolution and then even more
so in 2007 when the description of women’s roles increases to include their role both on and off
the battle field. The topic sentences and summaries related to blacks and the American
Revolution also change over time. There is no mention of their role in the American Revolution
until 1993; however, in 1967 the textbook identifies the disparity between the Declaration of
Independence declaring the rights of all men and the institution of slavery. The topic sentences
and summaries change over time in respect to specific topics reviewed on the American
Revolution between 1926 and 2007.
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Chapter 5: Conclusions
Overview
This chapter will begin with a summary of the author’s research. It will follow with an
examination of the conclusions drawn from that study, and then a detailed discussion of those
findings. It will conclude with recommendations for the professional world both in regards to
future research as well as for educators in their professions.
Summary of the Study
United States’ history textbooks change over time. They are affected by a variety of
influences including the culture, background and influences of the authors of primary sources,
the personal backgrounds, influences, and character of those who analyze sources, and the
information available to historians and textbook publishers and editors. Textbooks are also
influenced by major consumers including states such as Texas, California and Florida, individual
teachers’ opinions, political groups and interest groups who fund the textbook publishing
process. These influences often lead to United States’ history textbooks that are ethnocentric and
limit the material on minorities. Textbooks can be used by teachers as the primary and,
occasionally, the only source of information for student learning. If teachers fail to supplement
student learning through a variety of primary and secondary historical sources, then the
information provided to students can suffer from bias. This biased information can lead students
to draw inaccurate conclusions about historical actors, events and outcomes. It is also
preferential for students to be presented with a variety of historical information, allowing them to
draw their own conclusions from a balanced selection of materials.
This study researched five textbooks that were sold as United States’ history textbooks
between 1920 and 2010. The researcher identified five topic areas in regards to the American
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Revolution including the Boston Massacre, the Boston Tea Party, the Declaration of
Independence, women and blacks. The researcher identified the total number of paragraphs
present on the American Revolution as well as the number of paragraphs identified as being
relevant to each topic. The percent of space devoted to each topic area was calculated and the
specific summary and topic sentences related to each topic area were identified. These important
sentences were compared chronologically from the 1920s to the 2010s.
The researcher found that the percent of space devoted to each topic area changed over
time. The most relevant percent of information change was in regards to the Declaration of
Independence, women and blacks. The Declaration had a significant amount of space devoted in
the textbook published in 1953 and 1967. In the 1926 textbook as well as the textbooks from
1993 and 2007, the Declaration section was significantly smaller.
In regards to women, there was no information found on women and their contributions
to the American Revolution in the books published in 1926 and 1967 and the only information
related to women in 1953 was specifically related to Betsy Ross and the American flag. The first
significant information provided on women and their actual contribution to the Revolutionary
war was in the textbook in 1993 which continued in the textbook from 2007.
Information regarding blacks was very limited in most of the textbooks reviewed. In fact
there was no identification of blacks and their contribution to the American Revolution in the
textbooks published in 1926, 1953, and 1967. It was not until 1993 that information became
evident on blacks in regards to the American Revolution which continued into the textbook
published in 2007. The amount of space provided on blacks significantly changed over time.
The amount of information provided on specific topics as well as the details surrounding
specific events changed over time as well within United States’ history textbooks between 1926
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and 2007. The most significant indication of this change can be seen when reviewing the Boston
Massacre and the Boston Tea Party. The information provided on the Boston Massacre changed
in that the order of events varied from one textbook to the next. In addition, the details
surrounding the number of people involved in the original incident as well as the specifics
provided on the events leading up to and following the Massacre varied. In 1926, 1953, 1993
and 2007 the textbooks all indicate the colonists were the instigators of the conflict. The
textbook from the 1960s is the only textbook that indicates the Red Coats opened fire on the
colonists, without any mention of instigation from the colonists.
The Boston Tea Party also has many differences surrounding the event between the
textbook published in 1926 and that published in 2007. Specifically, the amount of information
provided on the events leading up to the tea party varies significantly. The description provided
in the early textbooks includes a large amount of information on the attempts by colonists to
have the tea returned, whereas, the later textbooks do not indicate any attempts to do so. In
addition, the group responsible for the Boston Tea Party is different in the textbooks over time;
changing from the Mohawk Indians, to people dressed as Indians, and finally to Sons of Liberty
members dressed as Indians.
Conclusion
This research identifies that United States’ history textbooks change over time. The
amount of information provided on women and blacks increases over time for several possible
reasons that can be very similar to each other. One of the reasons for this change can be linked to
the status of women and blacks in the United States. Women and blacks are considered
minorities in the United States. Both have had a long history in this nation of being suppressed
to a role of a subservient to the white, male elite. After the emancipation of blacks from slavery
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and the right to vote for women, black and female interest groups increased their push for rights
and equality in the United States. After WWII, these groups pressed for the increased status of
women and blacks within politics, social groups, and so forth. Consequently, the prevalence of
blacks and women in the media, movies, government, and in higher positions of employment,
amongst other areas began to increase significantly. In addition, interest groups began to lobby
for more incidents of blacks and women within textbooks including United States’ history
textbooks. “Pressure groups feel slighted or underrepresented in historical scholarship. Political
activists who are not historians exert great pressure to add themes and lessons to textbooks
(Sewall, 2004, p.19). Emberling & Sewall (1999) argue that in the 1990s there was a huge push
from activists due to the gross misrepresentation of minorities in history textbooks which lead to
the creation of national standard proposed in 1994.
The amount of information provided on the Declaration of Independence also changes
over time. It increases at first in the mid 1900s and then decreases over time for a number of
reasons. One of these reasons could be the influence of the Texas State Board of
Education(TSBE). The TSBE is a board made up of citizens and not academics in education.
This powerful organization is known for its influence on United States’ textbooks. Since Texas
adopts a K12 textbook for the entire state, they are one of the largest consumers of textbooks in
the United States. The TSBE is made up largely of citizens who review textbooks and make
suggestions for editing. Their values are often based on Christian values and beliefs. The
Declaration of Independence as well as Thomas Jefferson are viewed by the TSBE as secular and
having the potential to teach secular beliefs; therefore, the TSBE does not encourage the focus on
either. The TSBE has been the major influence on textbook content in the Untied States. The
TSBE “claimed that history books excessively emphasized the cruelty to slaves, and that
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coverage of slavery, civil rights struggles, and discrimination was unpatriotic and unchristian”
(Dossey, 2011, p. 203).
In addition to the changes in the amount of space within United States’ history textbooks
for the topics under study, the specific details and information provided on certain events also
changes over time. Specifically, the details and information provided on the Boston Massacre,
the Boston Tea Party, the Declaration of Independence, women and blacks change from one
textbook to the next. These changes can occur for a variety of reasons. The change in the type
of information presented in regards to these topics could be caused by political and social
changes in the United States. As social and political status of women and blacks became more
elevated the type of information provided on them within textbooks changed. In addition, as the
United States went through changes in political, military and social conflict, the type of
information presented in textbooks changed. For example, as the United States became involved
in the cold war after the end of WWII, it was important for textbooks to encourage American
democracy and patriotism. The choice of what was included and left out of textbooks
encouraged student support for the government and political style of the United States while
discouraging the style of the enemy, such as communism. There were other changes within the
United States that encouraged what was included within United States history textbooks. Using
the historiographical method to identify key points, topic sentences and summaries, it is clear
that the information changes over time from the textbook that was published in 1926 to the one
published in 2007.
Discussion
This study is in alignment with other studies that have been completed in regards to
change in material over time within United States’ textbooks. Previous studies reviewed that
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have looked at the amount of coverage devoted to minorities include Ashley & Jarret Ziemski
(1999), Garcia (1993), Marino (2011), and Ndura (2004). All of these studies show that the
volume of material within United States textbooks relevant to minorities is significantly less than
information provided on white Christian males. All of the previous studies also examine
minorities at a given point in time. This current study identifies that blacks and women are
predominately absent from United States American history textbooks under review prior to 1993.
In 1993 the amount of coverage increases in regards to the amount of space allocated to women
and blacks and notes their direct involvement in and influence on the American Revolution.
Similarities exist between this study and previous ones in that both identify that minorities are
either absent or that if they are present, the information is limited. The current study identifies
the change in the amount of information provided over time for both blacks and women as well
as three Declaration of Independence-related topics.
In addition, this research as well as research conducted by Crawford (2003), Yakovleff
(2007), and Ward (2007) shows that the description of events change depending on the source.
In Crawford and Yakovleff, the information provided in a United States’ textbook is compared
with the information provided in a foreign textbook. There is a significant amount of difference
identified between the two textbooks. In Ward, a study was conducted to determine how the
information provided to students on the Pacific War was portrayed over time. He concluded
there was a change in the way the Pacific War was presented to students within United States
history textbooks from 1981-2006. In this study a similar conclusion is drawn; the description
and presentation of material on events, people and places change over time. This study
identified several changes in the description of the Boston Massacre and the Boston Tea Party.
The Boston Massacre’s description changed the order in which events took place as well as the
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cause for the massacre. In regards to the Boston Tea Party, the events leading up to the event
changed over time as well as the description of the individuals who carried out the raid.
United States history textbooks change over time in the amount of space allocated to
specific topics, events, groups, and so forth as well as in their description. These changes can be
seen in the current study as well as several previous studies. In regards to changes in the amount
of space over time, many of the findings relate specifically to minorities. The increase in the
amount of information provided on minorities and their involvement in the American Revolution
can be directly linked with the civil rights movements, the lobbying for the increase in the
amount of material presented on minorities within textbooks, and the negative publicity in the
national media amongst other groups directed at the TSBE and their attempt to edit United
States’ textbooks. Again according to Emberling and Sewall (1999), there was an increase in
disgust with history textbooks and their portrayal of minority groups. The National standards
that were proposed in 1995 were a response to the push from minority political activists for
better representation of minority groups in history textbooks. The amount of space devoted to
minorities within United States history textbooks has been increasing over time. In addition, the
changes in the details surrounding various topics in United States history can be seen. These
changes can be linked with the United States change in their role on the world stage after WWII,
their involvement in the cold war including events in Cuba, Vietnam, Korea, and so forth, and
the direct request for edits of United States’ history textbooks by the Texas State Board of
Education (TSBE).
Declaration of Independence
The changes in the coverage of the Declaration of Independence can be explained
through a variety of factors, one of which being that after WWII ended, the United States became
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a major world power. Through the 1950s and 1960s, it became involved in several regional
conflicts such as Korea, Vietnam, Cuba, and so forth. It was also during this time that United
States’ textbooks under review increased the amount of information provided on the Declaration
of Independence. This increased material includes information of how and why the United
States separated from Great Britain as well as the rights of citizens. The increase in patriotism
associated with the increased attention to these topics can be reasonably attributed to a need for
national support for the United States in its world ventures including the cold war fight against
communism. The Declaration provides statements as to the rights of citizens including having
participation through representation in their government and being free from tyranny.
In the 1990s and 2000s, the amount of information provided on the Declaration of
Independence decreased significantly again. One of the major influences upon textbook content
in the 1990s and 2000s was the Texas State Board of Education (TSBE). The state board of
education adopts textbooks for the entire state which is about 480,000 students. The changes the
board of education requests often get made by textbook publishing companies in order to
increase the likelihood of their materials being purchased thereby increasing their potential for
profit. Therefore, the Texas state curriculum standards as well as the curriculum board’s
recommendations drive textbook content (Dossey, 2011). The cause for the decrease in the
amount of information devoted to the Declaration of Independence and, more specifically,
Thomas Jefferson is directly linked to the TSBE. The board felt that Thomas Jefferson’s
writings should be excluded from student learning because they were viewed as writings that
inspired revolutions. The TSBE felt that Jefferson was too secular, and encouraged and coined
the phrase separation of church and state. The strong Christian faith of the TSBE members,
most of whom are citizens at large, and their beliefs drive the curricular politics, even in regards
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to Thomas Jefferson and the Declaration of Independence. They eventually withdrew the push
to have Jefferson eliminated from textbooks and students’ learning, but emphasized that the
separation of church and state should not be emphasized and that, instead, it should be taught that
such thinking was not actually part of the written constitution (Dossey, 2011). With the request
of the TSBE to downplay the writings of Thomas Jefferson, the principal author of the nation’s
founding document, and his secular views on government, the amount of information provided
on the Declaration of Independence also decreases significantly.
The Role of Women
The amount of space provided to women within United States’ history textbooks is
predominately seen by the change in the status of women within the United States during the
twentieth and early twenty first century. Women may have gained the right to vote in 1920
through passage of the Nineteenth Amendment; but they were still not considered an integral part
of United States’ politics. In the 1960s and 1970s there were many civil rights pushes for equal
rights of blacks, women, Hispanics, and other minorities. Minority groups began to lobby those
with influence on major textbook publishing companies such as the Texas State Board of
Education. In the 1990s, these major influences started to gain headway in having more of the
stories of minorities added to United States history textbooks. This lead to the identification and
increase in the amount of material on minority groups including women.
The Role of Blacks
The status of Blacks both within the United States and within the United States’ history
textbooks under review has changed significantly over the decades. With the civil rights
movement of the 1960s and 1970s (e.g., CRA, 1964; Dr. Martin Luther King), blacks became
more prevalent in United States’ politics and society. With the Supreme Court decision on
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Brown vs Board (1954) forcing the integration of many public schools, as well as many other
changes to the socially acceptable place of blacks in American society, blacks began to become
more evident in media including books, magazines, movies and TV. The social and cultural role
of blacks in America was changing. According to Film Slate Magazine, and article entitled
“African-Americans on screen, 1903 to present: TCM film festival hosts a history of African
American cinemas” (n.d.), in the 1950s, 1960s and 1970s black actors like Sidney Poiter lit up
the silver screen and even won major Academy Awards. The increase in visibility and
prominence of blacks in US society continued through the 1980s and 1990s. For example, the
movie Color Purple, starring Oprah Winfrey, was nominated for 11 Oscars in 1985. Ms. Winfrey
has since gone on to become one of the wealthiest and most influential people in America, not
just black America. In the 1980s and 1990s, black rights groups continued to lobby to have more
information added to textbooks about their history and involvement in events throughout United
States history.
As it became evident in the 1990s, major state consumers of textbooks would influence
United States history textbook content. The changes made to textbooks by Texas and California
affected all other state’s textbook content (Dossey, 2011). Interest groups began to target these
state boards to have the information within textbooks added and updated to include minority
histories. When the Texas State Board of Education (TSBE) came under national fire for its
editing of textbook information, they backed down on certain areas of editing which allowed for
more information to be presented on black’s involvement in Untied States historical events
within textbooks (Dossey, 2011). The amount of information in regards to black and the
American Revolution increased in the 1990s and 2000s.
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The Boston Massacre
The change in the type of information presented on the Boston Massacre can be
attributed to several factors. The 1950s can be directly linked to the cold war and the need to
increase patriotism. The Boston Massacre was aptly named to provide ammunition for the Sons
of Liberty to gain more supporters for their cause. The same can be said for the retelling of the
Boston Massacre. The need to increase support for the United States directly links to the type of
material presented within United States history textbooks. History textbook material is often
influenced by the political and social tone of the time. The material is edited including inserting
certain language and specific details as well as omitting certain details so that the textbook is a
better reflection of the times. The most significant change over time involving the Boston
Massacre was in regards to the finding of the Red Coats as not guilty. This is only seen in 1926
and 2007. The middle years of 1953, 1967, and 1993, there is no mention of the trial of
innocence of the red coats. This may possibly be linked to the increase in building of patriotism
during the cold war, major world conflicts and the new position of the United States on the world
stage as a major power.
Boston Tea Party
The changes to the retelling of the Boston Tea Party can be explained by several different
things. One possible reason would be the information available to historians and textbook
publishers. Information about the true identity of those who carried out the Boston Tea Party
may not have been available initially to historians since the act was a criminal offense. As the
families and descendants of the Sons of Liberty gained more separation between the Boston Tea
Party and current times, the risk of being labeled as citizens who had committed high treason
against Great Britain had long passed. As the United States separated itself more from Great
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Britain and the people within its borders began to create a new identity as citizens of the United
States and not of Great Britain, the stories of their relatives’ participation in the event was more
able to be told. In addition, as Native Americans gained more rights within the United States
with the civil rights movement of the 1950s and 1960s, these rights created more activists to
lobby for more accurate and better information in regards to Native Americans within United
States history textbooks. The push for Native American civil rights created the need for
publishers to re-evaluate the reference to Native Americans and ensure that information is
accurate. The variety of changes in the order of events and details surrounding the event show
the amount of change that can happen in United States history textbooks over time.
Recommendations
Based on this study, the researcher identifies several recommendations; these include
recognition by educators and state education departments. If educators and local, state and
national organization responsible for education are aware of this issue, it will be more likely for
resources to be developed to assist in the education process. In addition, the author recommends
additional investigation and research into the issue.
This study identified the American Revolution as a main topic and reviewed five subtopics: the Boston Massacre, the Boston Tea Party, the Declaration of Independence, women and
blacks. This is but one event in the large scale of United States history and but five sub-topics
within this one event. It would be beneficial for additional research to be conducted on
additional topics in United States history and further topics in the American Revolution to gain a
better understanding of the type of change that occurs over time.
Most studies are snapshots of the volume of information provided on a given topic
compared with other topics within a single textbook at a given point in time. Additional studies
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that review events, people, and topics across multiple points in time would be beneficial to
identifying changes in textbooks over time. It would also be beneficial to conduct a study that
identifies if there is any correlation between the changes in the topics and current events within
the United States more specifically. These types of studies would allow textbook publishers,
teachers and education departments to identify what type of information is likely to change and
what type of supplemental information would be beneficial for current educators as well as
future educators.
In addition to these further areas of investigation, this study and other similar studies will
be important for primary, secondary, and possibly even post-secondary educators in history and
in other topics that present historical ideas and events. This would allow for greater
understanding of the need to supplement students’ education with additional primary and
secondary resources beyond the textbook, if not done so already. If teachers can see the change
that happens over time within United States’ history textbooks, then they may be able to better
identify potential areas within their current textbooks that may need additional supplemental
material. If one of the functions of education is to develop critical thinking among students, then
a variety of portrayals of historical events would provide a great opportunity to develop these
skills.
In addition to teachers, departments of education should also be made aware of the
changes that are reported in this and other studies for several reasons. One reason they need to
become more aware of these changes pertains to their possible role in the adoption of a statewide
textbook. If they are more aware of the changes that occur within textbooks caused by the
influence of groups such as the TSBE and the resulting influences they have on students, they
may develop a more critical eye when reviewing textbooks for state adoption. State education
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departments may also become more aware of the need for primary and secondary supplemental
material that should be developed and provided to educators in addition to textbooks. If the
department of education can identify this need and see the change over time within textbooks,
they may become more aware of the need to provide additional funding to create education
resources to assist teachers in educating students.
The textbook publishing process is a complicated process which has a variety of steps
and decisions made at various points. It is our job as educators to provide students with the best
available information in order to encourage their growth as students and citizens. The depth of
coverage required of each topic to be able to provide the best information to students would be
impossible in a general history course. The lack of specialization of history in secondary and
some post secondary courses requires decision be made in regards to how best present
information. Despite the need for decisions, it is imperative that the information provided is the
best representation educators can provide. This research has clearly indicated the need to reevaluate the use of textbooks by teachers who fail to supplement student learning beyond the
textbook.
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